
 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Curriculum Policy 2020/21 

 

PSHE 

 

“Children with higher levels of emotional, behavioural, social 

and school well-being on average have higher levels of 

academic achievement and are more engaged in school, both 

concurrently and in later years.” 

DfE, 2013 



Curriculum Intent: 

At Mountford Manor Primary School, children are supported, guided and inspired through our excellent 

teaching practises, to achieve academic success through a knowledge-engaged approach to the curriculum, 

which centres around a key stimulus.  

Developing the whole child is at the centre of everything we do and our intention is that the curriculum 

extends opportunity, raises aspiration and opens children’s eyes to the world beyond their immediate 

environment.   

Through our values based approach, the curriculum encourages children to become kind, considerate and 

accepting individuals who make positive contributions to their community and beyond. 

At Mountford we aspire for children to Make the Most of their Potential.  

To do this, we strive for children to; 

• Be Motivated Learners 

• Seek Meaningful futures  

• Become Proud citizens 

Our 5 Golden Threads are instrumental in everything we do at the school and are embedded across our 

school curriculum. These are;   

1. Developing Oracy skills  

2. Broadening and deepening vocabulary 

3. Cultivating a culture of readers   

4. Giving exposure to real life opportunities and experiences  

5. Raising Aspiration and Ambition  

How the 5 Golden Threads are embedded in our PSHE Curriculum  

Golden Thread How this is embedded in PSHE 

Developing Oracy skills Children are given opportunities in lesson to discuss their emotions, 
views and opinions.  

Broadening and deepening 
vocabulary 

In each unit of work, children are exposed to a range of vocabulary 
which enables them to describe, discuss their emotions, feelings and 
opinions.  

Cultivating a culture of 
readers 

Where possible, children’s PSHE work links to and/or is inspired by a 
key text.  

Giving exposure to real life 
opportunities and experiences 

Class teachers are encouraged to seek opportunities for PSHE to be 
enhanced through visitors and real-life opportunities.  

Raising Aspiration and 
Ambition 

Children are made aware of the different types of careers and 
opportunities that are available to them through visitors such as 
doctors, police and other Key worker roles. Through the Setting Goals 
Units children are encouraged to think about what they want to be 
when they are older and learn about various job opportunities.  

 

At Mountford Manor, we teach Personal, Social, Health Education as a whole-school approach to underpin 

children’s development as people and because we believe that this also supports their learning capacity. 

The Jigsaw Programme offers us a comprehensive, carefully thought-through Scheme of Work which brings 

consistency and progression to our children’s learning in this vital curriculum area. 

https://www.gov.uk/government/speeches/hmci-commentary-curriculum-and-the-new-education-inspection-framework


The overview of the programme can be seen on the school website. 

This also supports the “Personal Development”and  “Behaviour and Attitude” aspects required under the 

Ofsted Inspection Framework, as well as significantly contributing to the school’s Safeguarding and Equality 

Duties, the Government’s British Values agenda and the SMSC (Spiritual, Moral, Social, Cultural) 

development opportunities provided for our children. 

Aims and Objectives: 

Jigsaw combines PSHE, emotional literacy, mindfulness, social skills and spiritual development.  

Jigsaw is designed as a whole school approach, with all year groups working on the same theme (Puzzle) at 

the same time. This enables each Puzzle to start with an introductory assembly, generating a whole school 

focus for adults and children alike. There is a Weekly Celebration that highlights a theme from that week’s 

lessons across the school, and encourages children to try to reflect that learning in their behaviour and 

attitudes. 

Jigsaw aims to help children know and value who they really are and how they relate to other people in 

this ever-changing world. 

There are six Puzzles (half-term units of work) each with six Pieces (lessons). Every year group studies the 

same Puzzle at the same time (sequentially ordered from September to July), allowing for whole school 

themes and the end of Puzzle product, for example, a display or exhibition (like the Garden of Dreams and 

Goals) to be shared and celebrated by the whole school. Each year group is taught one lesson per week 

and all lessons are delivered in an age- and stage-appropriate way so that they meet children’s needs. 

Curriculum Map (Progression and sequencing): 

Term Puzzle (Unit) Content 

Autumn 1: Being Me in My 

World 

Includes understanding my own identity and how I fit well in the class, 

school and global community. Jigsaw Charter established. 

Autumn 2: Celebrating 

Difference 

Includes anti-bullying (cyber and homophobic bullying included) and 

understanding  

Spring 1: Dreams and Goals Includes goal-setting, aspirations, who do I want to become and what 

would I like to do for work and to contribute to society 

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and confidence as well 

as healthy lifestyle choices, sleep, nutrition, rest and exercise 

Summer 1: Relationships Includes understanding friendship, family and other relationships, conflict 

resolution and communication skills, bereavement and loss 

Summer 2: Changing Me Includes Relationships and Sex Education in the context of coping 

positively with change 

 

In addition to the PSHE Curriculum, the school also holds a PHSE/RHE Policy which can be found on the 
school website. 

 

 

https://mountfordmanor.swindon.sch.uk/downloads/mountfordManorPrimary/The-Jigsaw-Approach-for-Years-1-to-6-_2016.pdf
https://mountfordmanor.swindon.sch.uk/downloads/mountfordManorPrimary/MMP-RSHE-Policy-Oct-2020.pdf


Sequence of Learning (Through Jigsaw scheme)



 

 



 



 



 



 



 

The Teaching and Learning of PSHE  

At Mountford Manor we allocate approximately one hour to PSHE each week in order to teach the PSHE 
knowledge and skills in a developmental and age-appropriate way. 
 
These explicit lessons are reinforced and enhanced in many ways: assemblies and collective worship, praise 
and reward system, Learning Charter, through relationships child to child, adult to child and adult to adult 
across the school.   Class teachers and Teaching Assistants deliver the weekly lessons to their own classes. 
 
At Mountford Manor, we approach teaching and learning of PSHE through 6 Key Principles. 
These 6 principles are key to effective teaching but by its very nature, teaching is a creative profession so 

there is no prescribed formula for the way they are implemented in the classroom. . 

These 6 Key Principles are; 
 
1.CHALLENGE  
With the mastery learning model, rather than prejudging potential outcomes and stifling expectations by 
setting a host of differentiated learning objectives, there is a single challenging learning objective 
(Challenge for all). Staff are expected to consider what each individual student needs to achieve it and 
adjust their lesson accordingly.  
 
All students may have different starting points but should aspire to the learning objective and a teacher 
should tailor and adapt their teaching;  
• focused questioning;  

• adult/ peer help with starting their sentences;  

• Modelled and worked examples 

• Manipulatives and practical apparatus to support learning 

It is about equity of opportunity, not all getting exactly the same to reach the objective. The aim is to keep 

students in the challenge zone. 

2.EXPLANATION  
Three key principles should guide explanations:  
1. Plan in to schemes of learning how to link to and build on something already known. a. Begin each 
lesson with a short review of previous learning (Rosenshine, 2012)  
 
2. Allow for the limitations of the working memory when asking students to take on board new 
information, giving instructions, asking them to sort key bits of information etc. a. Present new information 
in small steps with student practice after each step (Rosenshine, 2012)  
 
3. Where possible try to make the abstract concrete – think about and plan, how to make abstract ideas 
make sense:  

a. Drawing diagrams; demonstrations; sharing and discussing images; taking the learning outside etc.  

b. Provide scaffolds for difficult tasks (Rosenshine, 2012)  

c. Direct explicit instruction (Kirschner, Sweller, Clarke, 2006)  
 
3.MODELLING  
Explain the key ideas, then model how to do it / what to do with it. This falls in to two main categories:  
1. Model the creation of products/procedures. For example: write an essay, show them how to do it. 
Write it out on the board and discuss how/why you are doing each step as you go. Question them on what 
is being done. Explain, out loud, thought processes. If mistakes are made, point them out.  



2. Deconstruct expert examples and use worked examples – have an excellent finished product and share 
it, discuss why it is good.  
 
4.PRACTICE  
Plan in time, during the lesson and over a series of lessons, for students to practice using new knowledge 
and skills. Consider the type of practice and its purpose:  
1. Practice for fluency and long-term retention – repeating things in order to master them; coming back to 
things in subsequent lessons etc.  

2. Deliberate ‘intelligent’ practice at the outer reaches of ability – allowing students to make connections 
and see patterns. Practising at the outer reaches of ability means students will have to layer skills and use 
them with agility. a. Guide student practice (Rosenshine, 2012)  

b. Require and monitor independent practice (Rosenshine, 2012)  
 
 
5.FEEDBACK  
Plan in how you will give feedback during/after lessons and – for this feedback to be meaningful -how you 

will allow students to respond this feedback. Feedback is a two way process and the teacher should use the 

students’ feedback to inform future planning. 

Moreover, it is our goal to nurture independent and agile learners who have the skills to be successful in an 
increasingly globalised and rapidly changing world. To achieve this, we must equip students to be critical 
and reflective learners in their own right by ‘learning how to learn’. Students need to be engaged in their 
own learning, be part of the creation of their ‘next steps’ and have the opportunity to assess their own 
work and that of their peers in a meaningful and useful manner.  
1. Engage students in weekly and monthly review (Rosenshine, 2012)  

2. Guide student practice  
 
6.QUESTIONING  
Some questions can be planned for but some should be responsive to what is happening in the lesson. 
When considering planned questions, they should be to:  
1. Check for understanding – i.e. hinge questions that students should be able to answer at a certain point 
in the lesson, before they move on. a. Ask a large number of questions and check the responses of all 
students, b. Check for understanding (Rosenshine, 2012)  

2. Provoke deeper thinking  
3. Increase the ratio of participation and thinking of all students  
 

Inclusion and the PSHE Curriculum 

When teaching at Mountford Manor, staff are aware of children’s individual needs and how to best 

scaffold teaching and learning, to enable access for all.  Teachers consider; a range of resources, classroom 

organisation and management strategies to ensure optimal access for all learners, including those with 

physical and learning needs. Teachers have access to specialist support for advice on target setting and 

assessment.  All SEND pupils are identified (through the Swindon Core Standards paperwork and on the 

Mountford Manor’ SEND register). Their progress is systematically recorded and monitored in individual 

provision maps / Termly SEN assessments.  

Monitoring and Assessment  

EYFS 

In EYFS the new skills and knowledge learnt in PSHE is evidenced by collecting photos and work produced 

by a child and placing it in their Learning Journeys.  



Children’s PSHE  knowledge and skills are assessed by judging them against the Early learning goals set out 

in the EYFS Profile documentation.   

Key Stage 1 

In KS1 the new skills and knowledge learnt in PSHE is evidenced through a combination of work in class 

PSHE books, pupil books and pupil’s responses to key questions. 

Key Stage 2 

In KS2 the new skills and knowledge learnt in PSHE is evidenced through a combination of work in class 

books, pupil books and pupil’s responses to key questions. 

Review 

To be reviewed September 2021 by Lee Edmonds (Principal at Mountford Manor). 


